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Lesson Objectives
Students will:

• Increase their core Hebrew vocabulary with words having

to do with the synagogue, including [πxÒbµF-[hßC, iÂz®j,

and cƒr.

• Practice building sentences with both present tense verbs

and infinitives.

• Explore ways to gain confidence about becoming a bar or

bat mitzvah.

New Milon Words and Phrases
page 20

so long; see you later [Jt∂ř[≈vµk
end qJx
school rπpßx-[hßC

page 21
remembers (m/f) [çrπfJz/rßfJz
bar mitzvah (m) vÅuµm°n-r®C
bat mitzvah (f) vÅuµm°n-[®C
English [h≈ḱd́bÁt

page 22
studies, learns (m/f) [çs◊nJk ,s¿nJk
cantor iÂz®j
synagogue [πxÒbµF-[hßC
needs (m/f) vœfh¬rµm/¢h¬rœm

page 23
prayer(s) [Jkh≈p̌{ ,vœkh≈p°{
rabbi cƒr
gets up (m/f) v„nœe/oœe
sick (m/f) vœkJj/vπkJj
juice wh°n
praised, blessed ¢UrœC
Adonai 'v
amen i¿n„t
congratulations, good luck cJy kÂzÁn

What We’ll Need
q Text pages 20–27

q Word Cards 12–47

q Helpful props: a small box

Where We Are
In Chapter 3, we join David and his friends as they begin a

new school year. We listen in as Adam and Miriam talk about

their new teacher and a new student in the class. We also join

David as his sister, Gila, becomes a bat mitzvah.

Let’s Review
Have students illustrate each of the following words from

Chapter 2 on the chalkboard:

yœkœx kπfflt-rƒs†j
oh≈kœvJt vœmh≈P
vœmUcµe I¿t

rUs®F vœmµkUj
oh¬rJcås

Introducing the Lesson
Gather Word Cards 32–33, 36–37, 39–40, 44, and 46–47.

Hold up each Word Card for the class to read chorally.

Challenge volunteers to define the words. Students will likely

be familiar with many of them. Then ask: Based on these new

words, what do you think the new chapter might be about? (a

bar or bat mitzvah in a synagogue)



Mastering the Milon (pp. 20–21)

• [Jt∂ř[≈vµk • Step out of the room, wave good-bye, and

say “[Jt∂ř[≈vµk.” Walk back in, and say “oJkœI.” Ask:

When do we say ”[Jt∂ř[≈vµk”? (When we are leaving.)

You may wish to tell students that [Jt∂ř[≈vµk has the same

shoresh as v„tJr/v◊tJr and literally means “to see you

again.”

• qJx • Explain that qJx means “end.”

Ask students to provide the English for each of the following:

(end of summer) wÍh®e®v qJx •

(end of winter) qçrJj®v qJx •

(end of spring) ch≈c„tœv qJx •

(end of fall) uh„[µx®v qJx •

• rπpßx-[hßC • Say: .rπpßx-[hßcµC Ubµjıb̄t uhœIµf®g
.rπpßx-[hßcµC tflk Ubµjıb̄t [œC®IµC

Ask: What do you think rπpßx-[hßC means? (school)

Put It Together Challenge the class to

complete the following sentences using

the new vocabulary.

.______µk ¢ßkJv́u r¿nJt ĥb̄t •

(rπpßx-[hßC ,[Jt∂ř[≈vµk)
.oh¬rßc†j®k ______ r¿nJt tUv wÍh®e®v ______ µC •

([Jt∂ř[≈vµk ,qJx)

• [çrπfJz/rßfJz • Explain that rßfJz and [çrπfJz mean

“remembers.”

Your students may be familiar with the word rJFÔzÍh, the

memorial service during which we remember those who have

died.

• vÅuµm°n-r®C and vÅuµm°n-[®C • Explain that vÅuµm°n-r®C
refers to an adult Jewish male, vÅuµm°n-[®C to an adult Jewish

female. Ask:

?vÅuµm°n-[®C/vÅuµm°n-r®C v„{Át
OR vÅuµm°n-[®C/vÅuµm°n-r®C ĥb̄t ,ißF)

(.vÅuµm°n-[®C/vÅuµm°n-r®C tflk ĥb̄t ,tflk

• [h≈ḱd́bÁt • Say: 

oh¬řnJt [h¬rµc≈gµC ;“Hello” ,oh¬řnJt [h≈ḱd́bÁtµC
".oJkœI"

Call on a student to define [h≈ḱd́bÁt. Ask:

?[h≈ḱd́bÁt [çrπCƒšn/rßCƒšn ˇ{Át/v„{Át
(.[h≈ḱd́bÁt [çrπCƒšn/rßCƒšn ĥb̄t ,ißF)
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Chapter Story: v„{≈F®C [Jt∂rˇ[≈vµk

(pp. 20–21)

Ready for Reading Have a student read the

story’s Hebrew title and provide the English. (See

You in Class) Explain that in this story, we will

hear some concerns Adam and Miriam have about the new

school year. 

Read Aloud! Read the part of ŝu∂s. Have

the girls read the part of oÂhår°n and the boys

the part of o∂s„t. After reading through the

story, switch parts and read it again. Direct the

girls to read the part of o∂s„t and the boys to read the part of

oÂhår°n. For fun, have the boys read in high-pitched voices and

the girls read in low-pitched voices.

The Extra Mile Review the story with the

following questions:

page 20

?rœj„n oh¬sœkÔh®v oh≈GJg vÁn •

(.rπpßx®v-[hßcµk oh≈fµkJv oh¬sœkÔh®v rœj„n)
?oÂhår°ńu o∂s„t oh¬rµCƒšn h°n k®g •

(.vœI∂s†j v∂rJn k®g oh¬rµCƒšn oßv)

page 21

?[h¬rµc≈g tJrµe≈k [çrπfJz oÂhår°n •

(.[h¬rµc≈g tJrµe≈k [çrπfJz oÂhår°n ,ißF)
?I∂sœjπv rπpßx®v vÁn •

vÂuµm°n-r®C kπI rπpßx I∂sœjπv rπpßx®v)
(.vÂuµm°n-[®cU  

?k¿t∂rµGÍh°n v„{≈F®C I∂sœjπv sh°nµkÁ{®v •

(.k¿t∂rµGÍh°n v„{≈F®C I∂sœjπv sh°nµkÁ{®v ,ißF)
?I∂sœjπv sh°nµkÁ{®v kπI oßI®v vÁn •

(.k¿tJh JkπI oßI®v)
?[h≈ḱd́bÁt õd́u [h¬rµc≈g ®g©sJh k¿tJh •

(.[h¬rµc≈g eƒr ®g©sJh k¿tJh ,tflk)
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Mastering the Milon (pp. 22–23)

• [çs◊nJk/s¿nJk • Write s¿nJk and sh°nµkÁ{ on the

board. Circle k, n, and s in each word, say: These words

have the same shoresh. s¿nJk is what a sh°nµkÁ{ does.

Ask: What do you think s¿nJk means?

If students do not guess, tell them that s¿nJk and [çs◊nJk
mean “learns” or “studies.”

• iÂz®j • Explain that a iÂz®j is a male cantor; a female cantor

is a [hˆbÂz®j. 

• vœfh¬rµm/¢hrœm • Tell students that ¢h¬rœm and vœfh¬rµm
mean “needs.” Write the following sentences on the board.

Direct students to replace the words vπmJr and vœmJr with

¢h¬rœm and vœfh¬rµm.

(.tJrµe≈k ¢h¬rœm tUv) .tJrµe≈k vπmJr tUv •

(.rπpßx ¢h¬rœm tUv) .rπpßx vπmJr tUv •

(.rØh®mµk vœfh¬rµm th≈v) .rØh®mµk vœmJr th≈v •

• [πxΩbµF-[hßC • Say:

.[πxΩbµF-[hßcµk oh°tœC oh≈IÅb̄t [œC®IµC •

.v∂rJ{ IØh [πxΩbµF-[hßC kœfµC •

.[πxΩbµF-[hßcµC rœI iÂz®j •

Ask: What does [πxΩbµF-[hßC mean? (synagogue)

Captain Grammar Write rπpßx-[hßC,

[πxΩbµF-[hßC, and kπfflt-rƒs†j on the

board. Ask: What do these words have in

common? (They are formed by combining two

nouns.) Remind students that this construction is called

[Ufh°nµx.

When we add “the” to words in [Ufh°nµx, we add v
before the second noun. For example:

.rπpßx®v-[hßC ,[πxΩbµF®v-[hßC ,kπffltœv-rƒs†j

Tell students that when we add “to,” however, the µk
comes before the first noun. 

For example:

.rπpßx®v-[hßcµk ,[πxΩbµF®v-[hßcµk, kπffltœv-rƒs†jµk

• [Jkh≈p̌{/vœkh≈p̌{ • Open up a siddur, point to various

prayers, say:

.[Jkh≈p̌{ oh¬řnJt [œc®I kœF .vœkh≈p̌{ sJg vÇb≈v 
.vœkh≈p̌{ vÇb≈v

Ask students: What do vœkh≈p̌{ and [Jkh≈p̌{ mean?

(prayer[s])

Put It Together Draw the following

illustrations on the chalkboard. Ask stu-

dents to describe each using at least two

new vocabulary words:

• A stick figure of a person in a synagogue.

(.[πxΩbµF®v-[hßcµC iÂz®j®v)
• A stick figure of a child sitting and looking in an open

siddur. Write rUs≈x on your illustration of the sid-

dur.

(.[Jkh≈p̌{ s¿nJk tUv)

• cƒr • Say:

.[πxΩbµF-[hßcµC sßcJg iÂz®j •

.[πxΩbµF-[hßcµC sßcJg cƒr oıd •

.Ub®kπI cƒr®v tUv (synanogue’s rabbi) cƒr •

• v„n„e/o„e • Sit down. Say: .[πcπIJh/cßIJh ĥb̄t
Stand up. Say: .v„nœe/oœe ĥb̄t 
Ask: What do oœe and v„nœe mean? (gets up)

Motion for a student to stand up. Say: .v„nœe/oœe ______

Ask: (.v„nœe/oœe ______) ?v„nœe/oœe h°n 
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• vœkJj/vπkJj • Tell the class that vπkJj and vœkJj
mean “sick.” Draw a sad face with a thermometer coming out

of the mouth.

Say: .vœkJj oÂhår°n

Ask: How would you say, “David is sick”? (.vπkJj sû∂s)

• wh°n • Tell students that wh°n means “juice.” Ask several

students:

?wh°n [πcπvJt/cßvJt ˇ{Át/v„{Át
OR .wh°n [πcπvJt/cßvJt ĥb̄t ,ißF) 

(.wh°n [πcπvJt/cßvJt tflk ĥb̄t ,tflk 

Put It Together Display Word Cards

40–43 on the chalkboard ledge.

Invite students to the front of the room to

act out these sentences:

.rπeJC®C oœe cƒrœv •

.vœkJj th≈v h≈F rπeJC®C v„nœe tflk th≈v •

.vπkJj tUv h≈F wh°n vπmJr tUv •

• ¢UrœC • Ask: What is the first word of a vœf∂rµC, “blessing”?

(¢UrœC) Explain that the meanings of ¢UrœC and vœf∂rµC
are related; lUrœC means “blessed.”

• 'v • Explain that in order to avoid writing God’s name, we

use the abbreviation 'v. Whenever we see 'v, we say Adonai. 

• i¿n„t • Ask: When do we say “i¿n„t”? (After someone else says

a blessing.)

Our Tradition Explain that i¿n„t is a

way of agreeing with what someone has said.

By saying i¿n„t in response to a blessing, it

is as if you have recited the blessing yourself.

Tell students that the English word amen comes from the

Hebrew.

• cJy kÅzÁn • Ask: What does cJy kÂzÁn mean? (good luck,

congratulations) Then ask: When do we say cJy kÂzÁn?

(Answers may include: when we congratulate someone; at a wed-

ding, bar/bat mitzvah, or another special occasion.)

Chapter Story: v∂rJ{®C [t©rJe vœkhˆd

(pp. 22–23)

Ready for Reading Have a student read the

title of the story and provide the English. (Gila

reads From the Torah) Ask: 

?v∂rJ{®C t©rJe h°n
(.v∂rJ{®C [t©rJe vœkĥd)

Point to the illustration on page 23. Ask:

(v∂rJ{®C [t©rJe vœkĥd) ?vœkĥd vœGJg v„n

Read Aloud! Assign seven students to read

the parts of the narrator, tœCÁt, ŝu∂s, vœkĥd,

t„n°t, iÂz®j®v, and cƒrœv. Encourage students

to have fun with the reading. 

Remind students of the question from the end of the last ses-

sion: What about your bar or bat mitzvah are you most con-

cerned about? Encourage students to share their answers with

the class. 

To help put your students’ minds at ease, you may wish to

invite your rabbi or school director to your class to explain the

synagogue’s b’nai mitzvah program.
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The Extra Mile Review the story with the

following questions:

page 22

?vÅuµm°n-r®C [Jhµv≈k vπmJr h°n •

(.vÅuµm°n-r®C [Jhµv≈k vπmJr ŝu∂s)
?v∂rJ{®v kπI [Jf∂rµC®v [◊t ®g©sJh ŝu∂s •

(.v∂rJ{®v kπI [Jf∂rµC®v [◊t g©sJh ŝu∂s ,ißF)
?[çs◊nJk ,vœkĥd ,JkπI [Jj„tœv h°n o≈g •

(.iÂz®j®v o≈g [çs◊nJk vœkĥd)
?vœmJr tflk vœkĥd vÁn •

(.v∂rJ{®C tJrµe≈k vœmJr tflk vœkĥd)
?v∂rJ{®C tJrµe≈k vœfh¬rµm vœkĥd •

(.v∂rJ{®C tJrµe≈k vœfh¬rµm vœkĥd ,ißF)

page 23

(.[Jkh≈p̌{ rœI iÂz®j®v) ?[Jkh≈p̌{ rœI h°n •

?cƒrœv vπmJr vÁn •

(.v∂rJ{®C [t©rJe vœkĥdπI vπmJr cƒrœv)
(.[çrπCƒšn tflk vœkĥd ,tflk) ?[çrπCƒšn vœkĥd •

?t„n°t [πcπIJj vÁn •

(.vœkJj vœkĥdπI [πcπIJj t„n°t)
(.wh°n vœmJr vœkĥd ,tflk) ?oÍhÁn vœmJr vœkĥd •

?vœkĥdµk i¿[Jb cƒrœv v◊n •

(.ôhÁn vœkĥdµk i¿[Jb cƒrœv)
?"k¿tœk v∂sJ{" r¿nJt tœCÁt v„nœk •

v∂r∂I vœkĥd h≈F "k¿tœk v∂sJ{" r¿nJt tœCÁt)
(.iÂz®j®v o≈g 

?oœkUF oh¬řnJt vÁn •

("!cJy kÂzÁn" ,oh¬řnJt oœkUF)

Bring It to Life Teach your students—or

invite the cantor or music teacher to teach—

the song cJy kÂzÁnU cJy i„nh≈x. 

cJy kÂzÁnU ,cJy kÂzÁnU cJy i„nh≈x
(3x) cJy i„nh≈x́u

Ubœk h≈vÔh
(3x) k¿t∂rµGÍh kœfµkU ,Ubœk h≈vÔh ,Ubœk h≈vÔh

Explain that we sing cJy kÂzÁnU cJy i„nh≈x in syna-

gogue after a special aliyah for a happy occasion such as

a wedding, bar mitzvah, or bat mitzvah.

A Day in the Life This story provides

an opportunity for students to discuss

feelings about b’nai mitzvah preparation

and about becoming b’nai mitzvah.

Ask: 

• How do you think you will feel on the day you

become a bar or bat mitzvah? (Answers may include:

nervous; glad that I learned everything for the service;

looking forward to the celebration.)

• What can you do to help yourself feel more confident

and relaxed on the day of your ceremony? (Answers

may include: practice the Torah and Haftarah readings

daily; talk to friends who have become bar or bat mitzvah;

pay close attention at friends’ ceremonies.)

Connections (p. 24)

Have students draw a line connecting each Hebrew word to its

English meaning. To check: Have half the class read the

English meaning and other half respond with the matching

Hebrew word. For the second group of words, have students

who previously read the English now read the Hebrew, and

vice versa. 
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Game Box Play a variation of

“Concentration,” as described on page 14. 

In this version of the game, create one set of

twenty-four 5” x 7” index cards: twelve with the Hebrew

words on page 24, twelve with their English meanings.

All cards should be blank on one side. Combine both

sets and shuffle them together.

Continue as described.

vœfh¬rµm Jt ¢h¬rœm (p. 25)

Direct students to read each of the sentences on page 25. For

each sentence, have students circle the verb form that applies

to themselves (boys circle ¢h¬rœm, girls circle vœfh¬rµm), then

write the infinitive that correctly completes the sentence.

Check answers as a class.
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…oh¬řnJt [h¬rµc≈gµC (p. 26)

Divide students into groups of three. Instruct students to

decide as a group which Hebrew sentence means the same as

the English and then put a check next to that sentence. Check

answers by having students read the matching Hebrew sen-

tences aloud.

Game Box Write each of the following

sentences on a strip of paper. (These sen-

tences are translations of the nonchecked

sentences on page 26.)

• We have a good teacher.

• We have a pretty teacher.

• She speaks English.

• She doesn’t speak.

• What is your name?

• What is my name?

• I learn Hebrew.

• I want to learn Hebrew.

• He wants to play basketball.

• He needs to play basketball.

• Everyone is sitting in the synagogue.

• Everyone is singing in the synagogue.

Fold the strips in half and place them in a small box. 

Divide the class into two teams, t and C. A student

from Team t should draw a sentence from the box and

read it aloud.

If the student says the entire sentence correctly in

Hebrew, his or her team earns a point. (You may wish to

allow students to refer to page 26.) If the student is

incorrect, no point is awarded.

Alternate turns between the two teams. The team with

the most points after all questions have been drawn is

the winning team.
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It’s That Verb (p. 27)

Have students circle the verb that correctly completes each of

the sentences. Check answers as a class by having students

read each correct sentence aloud.

Using the Photograph Direct your stu-

dents’ attention to the photo on page 27. Have a

student read the caption aloud. (The girl reads in

the Torah because today she is a bat mitzvah.)

Ask:

• What is the girl wearing? (a tallit)

• How is reading the Torah different from reading a book?

(Answers may include: a Torah has no page numbers, punctua-

tion or vowels; a Torah scroll is unrolled on a table; a Torah read-

er stands while reading.)

Gold Medal Challenge For a more

challenging activity, have students rewrite

the sentences on page 27 by using the

verb that was not circled, then change the

pronoun to match the new verb. The revised sentences

are:

.rπpßx®v-[hßcµk [πfπkJv th≈v/̌{Át/hˆb̄t .1

.I∂sœj rπpßx®vπI [JcµIJj ißv/i◊{Át/Ubµj̃b̄t .2

?v∂rJn®v h°n rßfJz tUv/v„{Át/ĥb̄t .3

.v∂rJ{ [çs◊nJk th≈v/̌{Át/ĥb̄t .4

?[Íh®C®C oh≈cµIJh oßv/o◊{Át/Ubµj̃b̄t v„nœk .5

[JřnJt t„n°t́u t„{µc®x/ißv/i◊{Át/Ubµj̃b̄t .6

".oJkœI [®C®I"
.v„{≈F®C h°n [®gƒsJh tflk th≈v/̌{Át/ĥb̄t .7

[JǧnJI ißv/i◊{Át/Ubµj̃b̄t/t„n°t́u t„{µc®x .8

.rçsπj®C I®gƒr
oh°tårJe oßv/o◊{Át/Ubµj̃b̄t/iÂz®j®v́u cƒrœv .9

.v∂rJ{®C
oh¬rœI oßv/o◊{Át/Ubµj̃b̄t/iÂz®j®v́u cƒrœv .10

.[πxΩbµF®v-[hßcµC
.v∂rœÍu v„nœe th≈v/̌{Át/ĥb̄t/v∂sµk̃h kœF .11

.k¿t∂rµGÍh°n oh°tœC oßv/o◊{Át/Ubµj̃b̄t .12
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Looking Ahead Tell your students that they

will soon join Gila at her bat mitzvah celebra-

tion. They will also hear Grandfather tell a story

about a poor waiter and his wife. 

For the next session, have students think about the following

question: What about your bar or bat mitzvah celebration are

you most looking forward to?
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