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Preface
Your students are about to resume their journey into the excit-

ing world of modern Hebrew. As their teacher and guide, you

will help them experience the thrill of adventure that comes

with learning a new language, while connecting them to Israel

and to the language of the Jewish people.

Shalom Ivrit 3 will continue to teach your students to read and

understand modern Hebrew. Through stories, dialogues, and

poems, Shalom Ivrit 3 will develop a level of reading fluency

and comprehension that will surprise and delight your stu-

dents. The fun, interactive comprehension activities—includ-

ing puzzles, sentence-completion exercises, true/false state-

ments, and word-picture matches—will reinforce instruction

and assess progress while engaging and reassuring the young

learner.

Intent and Purpose of 
Shalom Ivrit 3
Shalom Ivrit 3 is the third in a three-volume series that will

teach fluent reading and comprehension of modern Hebrew,

including a more thorough exploration of Hebrew vocabulary

and grammar. Like Shalom Ivrit 1 and Shalom Ivrit 2, Shalom

Ivrit 3 will:

• Help students acquire Hebrew language skills through

use of the language, rather than through learning rules in

isolation or by rote.

• Build skills sequentially and incrementally, while at the

same time continually reinforcing and assessing students’

learning.

• Introduce carefully selected and controlled vocabulary—

often represented pictorially—in short, digestible milon

(dictionary) lists containing words that recur throughout

the series.

• Present Hebrew grammar rules, simply and clearly, after

students have encountered them in the context of the

chapter story.

The fourteen chapters in Shalom Ivrit 3 teach Hebrew language

skills in the context of the daily lives of teenagers, including

relationships with family and friends. By teaching everyday

vocabulary as well as new and familiar cultural words, Shalom

Ivrit 3 will contribute to the students’ sense of belonging and

participation in Jewish tradition. The familiar cultural words

will continue to help students build confidence in their mod-

ern Hebrew vocabulary.

Shalom Ivrit 3 encourages students to learn by synthesizing

prior knowledge. For example, students will deduce the mean-

ing of a new vocabulary word based on the word’s shoresh, the

word’s structure, and similar words.

Shalom Ivrit 3 is designed to make the acquisition of Hebrew

language skills a joy for your students—and to inspire and

encourage them to learn more.

How to Use the Textbook
Using This Teacher’s Edition to Teach
the Textbook
This Teacher’s Edition contains the entire text of Shalom Ivrit 3,

reproduced in reduced size. The pages are annotated with sug-

gested activities, teaching methods, and other information to

assist you every step of the way. Every element in the textbook

is covered, including the introduction of new vocabulary, the

reading of each chapter story, and the review and reinforce-

ment of all material. 

Keep in mind that students learn in different ways, and a stu-

dent’s primary learning mode may be aural, visual, or tactile.

Similarly, teachers teach in different ways. Don’t feel obligated

to use a method that makes you uncomfortable. By the same

token, remember that since students learn in different ways,

you should vary your teaching methods accordingly. Feel free

to repeat an activity or method that works especially well for

you and your students.

Structure of the Teacher’s Edition
This Teacher’s Edition provides teaching techniques and sug-

gestions that correspond to features in the textbook. Each sec-

tion of the Teacher’s Edition indicates the corresponding page

number in the student text.

In addition, each chapter in the Teacher’s Edition contains the

following features:

• Lesson Objectives Specific learning goals for each

chapter, including an overview of the chapter’s new lan-

guage concepts and a chart of new vocabulary words and

phrases.

The information and suggestions in this Teacher’s

Edition are intended to assist you in developing your

own teaching plan. You do not need to follow every sug-

gestion on every page. Rather, allow the guide to provide

you with many different options from which to choose.

Only you, the teacher, know what works best for your

class and with your teaching style.
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• New Milon Words and Phrases A comprehen-

sive list of the chapter’s new vocabulary, organized by the

page on which its milon list appears.

• What We’ll Need A checklist of materials that will

come in handy as you teach the lesson.

• Where We Are A brief synopsis of where we are in

Shalom Ivrit’s “story,” to help familiarize students with

the book’s theme and characters.

• Let’s Review An interactive exercise to review gram-

mar and vocabulary from the previous lesson.

• Introducing the Lesson A warm-up exercise to

gently introduce vocabulary that is central to the new

lesson.

• Mastering the Milon Ideas and techniques to intro-

duce each new word (or phrase) individually and to

ensure that students have absorbed its meaning.

• Looking Ahead A brief introduction of material to

be learned in the following chapter.

Each chapter in this Teacher’s Edition also contains many of

the following enrichment ideas, supplementary information,

and activities:

Ready for Reading Warm-up questions and

exercises to prepare your students for reading the

chapter’s main stories. 

Read Aloud! Ideas and techniques to help

your class fully absorb—and enjoy—the chapter’s

main stories. 

The Extra Mile Questions and fill-ins for

reviewing each chapter’s stories, dialogues, and

poems. 

Put It Together Exercises to help your stu-

dents synthesize new vocabulary by combining

words and phrases. 

Captain Grammar Helpful hints to clarify

and explain rules of Hebrew grammar and syntax. 

Using the Photograph Ideas for using the

book’s photos and captions as teaching tools. 

Our Tradition Tidbits of Jewish ritual and tra-

dition to highlight the sacred nature of the

Hebrew language.

Bring It to Life Ideas for teaching through art,

song, movement, and food!

Conversation Corner Short dialogue games

and activities to encourage students to speak

Hebrew with one another. 

Gold Medal Challenge Higher-level exer-

cises, designed for classes that are ready for more

advanced work.

Game Box Review exercises and activities to

enhance the lesson’s learning experience. 

A Day in the Life An exploration of the

chapter’s ethical lesson, including suggestions for

conversation and personal reflection.

Strategies for Teaching Chapter Stories
Every chapter in Shalom Ivrit 3 contains at least one Hebrew

story (used here to mean narratives, dialogues, songs, and

poems) that gently immerse your students into reading and

speaking [h¬rµc≈g eƒr—Hebrew only. This Teacher’s Edition

contains techniques and strategies for teaching all chapter sto-

ries and the material that follows each. 

Here are some general techniques for reading and reviewing

chapter stories:

• Ask questions that will help the class prepare to read

together. For example, before reading 

“oh≈I∂s†j ohˆbßfµI,” which tells the story of a friend

who moves away, ask your students to share personal

examples of how they felt when a friend moved to anoth-

er city or when they themselves moved away. 

• First read the entire story aloud to your class. Have stu-

dents follow along with their fingers or by pointing to

each word as you read it. Read slowly and clearly, with

particular attention to new words and phrases. If the

story has rhyme or a regular rhythm, be sure to empha-

size it. You may wish to have students repeat each line or

stanza after you say it. Encourage students to raise their

hands and ask questions when you are finished.

• Have the class read the chapter story twice: a “slow read,”

during which students familiarize themselves with new

words and grammatical constructions, and a “fast read,”

during which they challenge themselves to read smooth-

ly and clearly. 

• Assign reading parts to individual students (this works

best with the dialogues). Have students read at their

desks or come to the front of the class and “perform” the

story. If time allows, have students rehearse their parts,

then perform the story for a younger class! 
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Pacing
Students differ in ability. Teachers differ in style. Schools differ

in the number of class sessions scheduled each week.

Ultimately, you must decide how to pace your class through

the text. 

The chapters in Shalom Ivrit 3 vary in length. Some may take

two or three class sessions to cover, while others may take four

or more. A short but difficult lesson may take more time to

teach than a longer, simpler, lesson. 

Homework
Whether or not to give homework is a question that should be

addressed by your school’s principal. Homework can provide

students with additional contact, repetition, and reinforce-

ment of material that has already been learned in class. But

homework should not be used as a tool to teach new infor-

mation.

If you do give homework, Shalom Ivrit 3 makes assigning it

easy. Built into each lesson are a variety of exercises that rein-

force reading comprehension. Any one of these exercises—

especially the “Checkpoint” features that appear after

Chapters 4, 7, 11, and 14—can be used for homework.

Be sure to review homework assignments during the following

class session. Doing this reassures the students that their

efforts were noted and were a worthwhile expenditure of time.

Family Education
A partnership between home and school will help your stu-

dents reach their greatest potential, and every effort should be

made to facilitate this partnership. One way to do this is to

include parents in the learning of some basic modern Hebrew

vocabulary.

You may wish to send home a letter after the first day of class

to tell parents about their child’s Hebrew program and to

teach a few simple words. A sample black-line master is pro-

vided on page 24.



Scope and Sequence Chart for: 3 [h¬rµc≈g oJkœI

7 Scope and Sequence

1 vΩb†jÁn®C h°n 4 vΩb†jÁn infinitives: [tflz
k®xårUs®F tJrµe≈k
vœfh©rµC eßj®Gµk

qhßF rh≈Iœk
sJeår≈k
rØh®mµk

[πcπIœk

2 kπffltœv-rƒs†j®C 12 kπfflt rƒs†j present tense: UbœkπI
yœkœx [JrµP®x̌n/oh¬rµP®x̌n Ubœk

vœmh≈P [Je†j®Ǧn/oh≈e†j®Ǧn ¢œk ih¿t/∞µk ih¿t
oh≈kœvJt ,kπvJt
oh¬rUP≈x ,rUP≈x

I¿t
oh¬rh≈I ,rh≈I

vœmUcµe
vœmµkUj

rUs®F
oh¬rJcås, v∂rJcås

3 [Jt∂ř[≈vµk 20 qJx present tense: [Jt∂ř[≈vµk
v„{≈F®C rπpßx-[hßC [çrπfJz/rßfJz i¿n„t

vÅuµm°n-r®C [çs◊nJk/s¿nJk cJy kÂzÁn
vÅuµm°n-[®C vœfh¬rµm/¢h¬rœm

[h≈ḱd́bÁt v„nœe/oœe
iÂz®j vœkJj/vπkJj

[πxΩbµF-[hßC
vœkh≈p̌{

[Jkh≈p̌{
cƒr

wh°n
'v

Chapter Story Page Nouns Verbs Other
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Scope and Sequence Chart for: 3 [h¬rµc≈g oJkœI

4 vÅdĥd†j®v 28 cçrπg present tense: tœC®v ®gUcœI®C
vœǩn≈G [πIπcJk/IßcJk oh≈gœCårÁt
oh¬sÅdµC ĥbœg

oh≈jårJt ,®j©rJt infinitive: rœIµp◊t
JyJt [JG†g®k h≈kµC

v∂sœgµx°n ¢œF-kœF
jÁn◊e

36 Checkpoints

5 oÅd̄tœv s̃h-k†g 38 oÅdÁt present tense: hÁ[„n
eh°{ [çrÒzJg/rØzJg vœgœIµC
cJs Ubœk ih¿t vÂbJnµI

[JF®ǰn/oh≈F®ǰn

past tense:

®j©rJC
vœfµkœv/¢®kœv
vœkµf„t/k®f„t

Ubœk vÂhœv

infinitives:

dUsœk
[®j®eœk
®jUbœk

rßCƒsµk

imperative:

h°tJC/tJC

6 [çrπfJn v∂sµkJd 46 [Ub†j present tense: v„[Ôh®C®v
oĥd∂s vœkh°n [çrπfJn/rßfJn cU[œF

v„th≈mJn/th≈mJn

infinitive:

th≈mJvµk

Chapter Story Page Nouns Verbs Other
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9 Scope and Sequence

7 oh≈I∂s†j ohˆbßfµI 54 vÂbßfµI/ißfœI present tense: /cJy h≈f†v
ohˆbßfµI ißvœk IØh/oπvœk IØh vœcJy h≈f†v
kJň[◊t i„tµk

oh¬rUgh≈I past tense: th≈v/tUv
oh≈eœjµG°n v„tœC/tœC

v∂řn„t/rÁn„t
v∂šnœk/sÁnœk
vœc†v„t/c®v„t

h≈k vÂhœv

infinitive:

sJc†g®k

62 Checkpoints

8 [JcJy [Jrßc†j 64 wçr„tœv past tense: o◊[Át
UcµIÂh ißv
UgåsÂh

vœm∂r/w∂r
v„[µkœg/v®kœg
vœcµfœI/c®fœI

v∂ŕdœx/rıdœx
wh≈mœg jƒrπP v∂šnœg/sÁnœg

wh≈mœg vÂb̌[Âb/iÁ[Âb
iJk®j v∂sårÂh/sƒrÂh

infinitive:

wUrœk

h≈kπI cπkπF®v 67 oh≈cœkµF past tense: sh°n„{
vœč[œF/cÁ[œF h¬sÂh-k®g
v∂sµc„t/s®c„t
rßCƒšn vÂhœv

Chapter Story Page Nouns Verbs Other
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Scope and Sequence Chart for: 3 [h¬rµc≈g oJkœI

9 iJpπkπy 72 oh°nÂh ,oJh past tense: vœIh≈I
oÍh®kœIUrh°n v∂rµC¬s/rßC¬s h°{°t

v∂rµP≈x/rßP≈x hØbµp≈k
vœk̄tœI/kÁtœI …Jt …Jt

infinitives:

cJ{µf≈k
[Jbµe≈k
tJcœk

10 oh¬rœCµf®g hØbµI 80 [πkçs past tense: rßjÁt
vçsœG rßP®x̌n vÂhœv

ohˆbh≈gårıd rÅd vÂhœv 
vœk vÂhœv/Jk vÂhœv 

v„nœe/oœe
vœǰnœG/jÁnœG

UcµIœj
v„nœG/oœG

vœjårœC/jƒrœC

11 j®xπpµk e∂r„n 88 e∂r„n past tense: ¢„[Jt/∞ˇ[Jt
vœpUǧ{-v©sµG Ubµj®eœk

jœCµy°n v∂rµfÂz/r®fÂz
[Je∂rÔh UrœI
kßPµk≈P Utårœe

v∂rÔzœg/r˜zœg
vœe†gœm/e®gœm

Ue†jœm

96 Checkpoints

Chapter Story Page Nouns Verbs Other
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11 Scope and Sequence

12 j®xπpµk oh≈jårJt 98 vœkU[†j present tense:

oÍhƒsÂh ,sÂh [tßmJn/tßmJn

past tense:

UǧnœI
Ut∂r

infinitive:

tJm̌n≈k

13 oÍh®kœIUrh≈C kUh≈y 106 oh≈kUh≈y/kUh≈y present tense:

[JcJjår [®g®xJb/®gßxJb
oh¬rµmJb

oh°nµkµxUn past tense:

IçsJe®v-rh≈g i◊{Át/o◊{Át
I∂sµe°n®v-[hßC UgµxÂb

ohˆbœI
rh≈e infinitive:

k◊[JF®v kßk®P̌[≈vµk
ohˆbœc̄t

14 k¿t∂rµGÍh wçr◊t 114 vÅuµe°{ past tense: Jk
[JnJěn h°{Á[Åb th≈v

[çrΩb≈F
rœCås°n infinitive:

k„nÅd kØh®yµk
kJj
oÂh

oJs„t
v∂rh≈C

121 Checkpoints

Chapter Story Page Nouns Verbs Other
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Enrichment Aids and Activities
Using the Chalkboard
Use the chalkboard to introduce new words and phrases,

demonstrate similarities between words, answer questions,

play games, and present assignments.

Remember to vary the way in which you use the chalkboard.

This can be as simple as changing the chalk (or dry erase

marker) color or varying the size of the words you write.

Draw a picture on the chalkboard to help illustrate the lesson.

(The less polished an artist you are, the more the class will love

your drawings.) 

Incorporate your students’ need for physical movement. Plan

quick-paced exercises that involve coming to the board. For

example, have the students illustrate a word that you have

written on the chalkboard. There is really nothing more spe-

cial about writing on a chalkboard than on paper—unless you

are a child. Coming to the front of the room and writing on

the chalkboard is exciting to many students. If they enjoy

using the chalkboard, let them do it.

Using the Prayer Companion
In order to help you incorporate prayer learning into your

class, the Shalom Ivrit Prayer Companion 3 is available for use

with Shalom Ivrit 3. The Prayer Companion presents the Torah

service and concluding prayers, including Aleinu, Kaddish,

and Ein Keloheinu. Its focus is on becoming a Bar or Bat

Mitzvah—and how students can make the prayers part of their

own lives. Students learn background to the prayers; they read

and construct their own meaning from “Back to the Sources”

(quotes from related biblical and Talmudic sources); they cre-

ate a Prayer Dictionary for each chapter; and they practice the

choreography of the prayer.

Techniques for integrating the Prayer Companion into your

Shalom Ivrit program include:

1. Teach a Prayer Companion chapter upon completion of a

Shalom Ivrit chapter.

2. Designate a portion of your day for prayer study. Use the

Prayer Companion for 10–15 minutes of each session as a

complement to your Hebrew language study.

3. Locate and define words from prayers that have the same

root letters as words in Shalom Ivrit stories. 

Using the Word Cards
There is also a set of Shalom Ivrit Word Cards. These cards,

printed on durable, heavy cardboard, include all milon words

introduced in the book. (Each Word Card is numbered for

easy reference when working on activities in this Teacher’s

Edition.) The English meaning is on the back of each Word

Card.

Word Cards may be used by individuals or small groups of

students, or by the class as a whole. Possible games and teach-

ing strategies using Word Cards are endless, and each teacher

can develop many ways of using them. The following sugges-

tions may be implemented as presented here or adapted as

necessary.

Remember to use the Word Cards regularly and with a variety

of techniques.

General Word Card Techniques and Games
1. Display a number of Word Cards on the chalkboard

ledge. Provide a clue about one of the words and ask the

students to read the correct word. For example:

(kJň[◊t) ?oJh®v hØbµp≈k oJh®v vÁn
2. Distribute Word Cards to the class. Call out, one at a

time, English meanings of the Hebrew words or phrases

found on the cards. Ask the student with the correspon-

ding card to stand up, display the card, and read the word

or phrase.

3. Display on the chalkboard ledge Word Cards that create

a sentence of 4–6 words. Have students, one at a time,

come to the board and replace one of the Word Cards

with another Word Card that would change the meaning

of the sentence but still make sense.

4. Post at least six words in a column on the board. Ask

individuals or teams to take turns “climbing up the lad-

der” by reading and translating the words in the column

in ascending order. Score one point for each word trans-

lated correctly. Then play again by having students read

the words in descending order to climb down the ladder.

5. Have students display new Word Cards to the class and

teach their meanings through pantomime, that is, in

which they are allowed to use the Hebrew word and no

other verbal clues.
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Classroom Games

Games can add variety and energy to your classroom. They

reinforce learning and capture students’ attention through a

fun, lively medium. As you plan to use the games below, or

others you may develop or choose to use, keep the following

considerations in mind:

1. Use games that move quickly. Some games below require

physical movement; some are timed; some challenge stu-

dents to think and respond on the spot. 

2. Stop when students’ interest begins to wane. If the game does

not capture your students’ attention, it’s best to move on

to another activity or version of the game.

3. See that all students are actively involved. The games below

allow participation by all class members. If you find that

some of the students are bored or feel excluded, you may

wish to assign those students specific roles, such as score-

keeper or team captain. Or make a rule that each student

may only answer two or three times to allow all students

the opportunity to answer.

4. Choose games that contribute to improving specific skills. If

your goal is to improve reading fluency, play

“!h°[tœm„n—I Found It!” or “Jeopardy!” If you’re ready

to reinforce reading comprehension, play “Hebrew

Match-Up” or “Concentration.” This Teacher’s Edition

will provide specific suggestions for games (and varieties

of games) in each chapter.

5. Maintain control of the class. Games are effective because

they provide a sense of excitement and variety. Make sure

that students understand that while they are having fun,

excessive noise and disruptive behavior will not be toler-

ated.

The Magic Stone

Have the class sit or stand in a circle. Provide a student with a

tennis ball or bean bag—the “magic stone.” The student hold-

ing the magic stone is the Wizard. The student to the Wizard’s

right is the Apprentice. The Wizard “tests” the Apprentice in

one of the following ways:

1. Shows the Hebrew side of a Word Card and asks for its

English translation.

2. Shows the English side of a Word Card and asks for its

Hebrew translation.

3. Using the textbook, asks questions based on a chapter

story or exercise. Depending on your students’ level, you

may choose to have the Wizard ask questions in Hebrew

or English. However, answers should always be provided

in Hebrew.

If the Apprentice answers correctly, he or she receives the

magic stone and becomes the Wizard. If the Apprentice

answers incorrectly, that student must step out of the circle,

and the Wizard asks the next Apprentice a different question.

The last student left holding the magic stone is the winner.

!h°[tœm„n—I Found It!
Have students locate a word or phrase on a given page, based

on clues that you provide.

Sample clues may include:

• Find the word for “bag.”

• Find the words that mean, “In the morning, at six

o’clock.”

• Find the number of children in one tent at camp.

Have students call !h°[tœm„n (I found it!) when they locate

the word or phrase. The first student who calls !h°[tœm„n
should read the word or phrase correctly. If that student reads

correctly, he or she receives a point. If that student does not,

the other students have an opportunity to call !h°[tœm„n and

read the word or phrase.

An alternate form of the game requires the students to also

read the words before and after the word or phrase in question. 

Hebrew Baseball
Using four chairs (one for each base), create a mock baseball

diamond in your classroom. Divide the class into two teams

and have them sit on opposite sides of the room. Choose a

team to be at bat. That team will send one student at a time to

home plate. That student will then choose the difficulty level

of the question that will be asked of him or her: a single, dou-

ble, triple, or home run. The higher the chosen hit, the more

difficult the question you will ask. You may wish to prepare

questions for each level beforehand.

Sample questions are:

• For a single: What is the English translation of the word

vΩb†jÁn? (camp)

• For a double: In Hebrew, name three activities people

like to do in their free time. (Answers include:

sJeår≈k; eßj®Gµk; tJrµe≈k).

• For a triple: Translate vœfh©rµC®C eßj®Gµk qhßF into

English. (It is fun to play in the pool.)

• For a home run: Say the Hebrew for “I like to play bas-

ketball at camp.”

(.vΩb†jÁn®C k®xårUs®F eßj®Gµk [πcπvJt/cßvJt ĥb̄t)
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If the answer is correct, the student advances the number of

bases tried for (and anyone on base will advance the same

number of bases). If the student is incorrect, he or she is out.

After three outs the next team comes to bat. Play as many

innings as you’d like, but make sure the second team gets its

final turn at bat.

Beat the Clock
Individual Competition

Using a stopwatch or a watch with a second hand, time indi-

vidual students as they read an assigned set of lines (dialogue

stories will work best). Students should try to improve their

previous records. If a student reads a word incorrectly, two sec-

onds are added to the total time. Allow each student a maxi-

mum time of 60 seconds before proceeding to the next stu-

dent. You may wish to challenge your students to reach a tar-

get time, perhaps 25 seconds.

Teams

Divide the class into two teams—t and C. Ask each member

of t to read a line, in turn, until the passage is completed,

while timing the team with a stopwatch. Then ask C to try to

achieve a better time while reading the same selection in the

same way. Then reverse the order, using a different set of lines,

with C going first.

If a reader makes a mistake, ask that student to read the word

correctly before proceeding, or “pass along” the word to the

next student, who finishes the first student’s word(s) and then

continues with his or her own.

Class

Announce a “target time”—a period of time for the class to

beat while reading a particular set of lines. Ask each student to

read one word in turn. If the class beats the target time, have

students repeat the lines, and try to beat the time again.

Concentration
Create one set of 5” x 7” index cards with Hebrew words, and

one set of cards with the English translations (or illustrations).

All cards should be blank on one side. Combine both sets and

shuffle together.

Place all cards, word-side up, on the floor or a large table.

Then turn the cards over so that the blank side faces up. Ask

students individually (or in teams) to try to match the Hebrew

and English word (or picture) pairs by turning any two cards

over.

If they match, award the player or team a point and remove

the matched pair of cards. If they do not match, place the

cards back in their original position and ask another student

(or the other team) to go. Continue the game until all cards

have been removed. The player or team with the most points

wins.

Tic-Tac-Toe on the Go
Arrange nine chairs in three rows of three chairs each. Prepare

ten strips of paper—five white and five blue—to use as “mark-

ers” for each tic-tac-toe spot. Divide the class into two teams—

iœcœk (white) and kJjœF (blue). Give the strips of paper to

the students.

Show a student from the iœcœk team the Hebrew side of a

Word Card, or ask a question based on the chapter story or

exercise. If the student answers the question correctly, he or

she may choose to sit—with the team’s “marker”—in any of

the nine chairs. Then ask a student from the kJjœF team a

question. If that student answers correctly, he or she may

choose to sit in any of the remaining chairs. The team that gets

three in a row, in any direction, wins.

Around the World
Have students sit in a semicircle. Assign a “world traveler” to

stand behind the student at either end of the semicircle. Ask

for the English translation of a Word Card, or ask a question

based on the chapter story. Only the “world traveler” and the

student seated in front of him or her may answer. The first of

the two students to answer correctly stands behind the next

student in the semicircle; the student who did not answer is

“out.” If neither student answers correctly, provide the correct

answer and read another. 

The goal is for the “world traveler” to travel completely around

the “world” (the class) by correctly answering all the ques-

tions. If both students answer correctly at the same time, pro-

vide another question. 

?vœkh°n®v vÁn—What’s the Word?
Have a student choose a word from the chapter. The other stu-

dents must guess what the word is, based on questions they

ask. They can ask any question—in English—that will help

them guess the word.

Suggested questions are:

• Is the word masculine or feminine?

• Is the word a person, place, or thing?

• How many letters are there in the word?
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The class may ask as many questions as they like, but each stu-

dent may guess only once. The student who guesses correctly

receives a point and chooses the next word. The student with

the most points at the end of ten rounds is the winner.

Hebrew Match-Up
Write questions in Hebrew based on the milon or chapter story

on colored paper—one for each student in the class—and put

them in a box. Write answers, also in Hebrew, to the questions

on white paper and put them in a second box. Divide the class

into t and C. Ask each student on t to take a question

from the question box, and each student on C to take an

answer from the answer box. Ask a player from t to read his

or her question.

The player from C who believes his or her card has the cor-

rect answer should read the card.

If that student is correct, C receives a point. Continue this

way with t members reading the question and C trying to

find the correct answers.

After all the questions and answers have been correctly

matched, collect and return them to their respective boxes and

reverse the assignments so that members of C ask the ques-

tions, and t members provide the answers. The team with

the most points at the end of three complete rounds wins.

Jeopardy!
Draw the following chart on the board:

Prepare 15 Word Cards and questions, one for each number

on the chart.

• For the “Read It!” category, prepare to show the Hebrew

side of five Word Cards, at varying levels of difficulty.

Students will be asked to accurately read the Hebrew.

• For the “Know It!” category, prepare to show the English

side of five different Word Cards, also at varying levels of

difficulty. Students will be asked to translate the word

into Hebrew.

• For the “Say It!” category, prepare five questions (in

English or Hebrew, depending on your students’ skill lev-

els), based on the milon words or chapter story you are

reviewing.

Divide the class into two teams—t and C. Select a student

from t to pick a category and a number below it, determin-

ing the level of difficulty (1 is easy; 5 is hard). Then, allow any-

one in the class to answer. Call on the student who raises his

or her hand first. Cross off the number from the chart, and do

not use it again.

If the student answers correctly, the question’s point value is

awarded to his or her team. If the student answers incorrectly,

the question’s point value is deducted from his or her team,

and the other team may answer. The team with the most

points after all 15 questions have been asked is the winner.

Variations on the game may include:

• Double Up! Once all 15 questions have been asked,

redraw the chart with doubled point values (2, 4, 6, etc.),

and continue playing.

• Risk It! Once all 15 questions have been asked, have each

team decide how many points it wishes to risk (an

amount between 0 and the number of points they have).

Then ask a question that includes all three category skills.

For example: “Read aloud the sixth and seventh lines on

page 96, then translate them.” Each team has an oppor-

tunity to do so. If the team is correct, the amount “risked”

is added to the score. If the team is incorrect, the amount

is deducted. The team with the most points after “Risk

It!” is the winner.

Scrambled!
Give each student a blank sheet of paper and a pencil.

Challenge the students to create as many complete sentences

as they can in five minutes, using a given set of words from a

chapter story or activity. 

After the time has expired, have each student read one sen-

tence aloud. Determine whether the sentence is correct, based

on gender and number. (tJrµe≈k ĥb̄t and k®xårUs®F [tflz,
for example, are not, and therefore don’t count.) Have all stu-

dents with the same sentence cross theirs out.

Students receive points for unique sentences, based on the

number of words in the sentence: 

2 words ........................................................... 1 point

3 words ........................................................... 2 points

4 words ........................................................... 3 points

The student with the most points at the end of the game is the

winner.

Read It! Know It! Say It! 

1 1 1

2 2 2

3 3 3

4 4 4

5 5 5



camp vΩb†jÁn 1

this (f) [tflz 2

to read tJrµe≈k 3

to play eßj®Gµk 4

basketball k®xårUs®F 5

to sing rh≈Iœk 6

to dance sJeår≈k 7

to draw rØh®mµk 8

pool vœfh©rµC 9

fun qhßF 10

to sit [πcπIœk 11

dining room kπfflt-rƒs†j 12

salad yœkœx 13

pizza vœmh≈P 14

our UbœkπI 15

tent(s) oh≈kœvJt ,kπvJt 16

to us Ubœk 17

story, stories oh¬rUP≈x ,rUP≈x 18

fire I¿t 19

tell (m/f pl) [JrµP®x̌n/oh¬rµP®x̌n 20

poem(s), song(s) oh¬rh≈I ,rh≈I 21

team, group vœmUcµe 22

shirt vœmµkUj 23

you (m/f) do not have ¢œk ih¿t/∞µk ih¿t 24

play (m/f pl) [Je†j®Ǧn/oh≈e†j®Ǧn 25

ball rUs®F 26

bee(s) oh¬rJcås ,v∂rJcås 27

so long; see you later [Jt∂ř[≈vµk 28

end qJx 29

school rπpßx-[hßC 30

remembers (m/f) [çrπfJz/rßfJz 31

bar mitzvah (m) vÅuµm°n-r®C 32

bat mitzvah (f) vÅuµm°n-[®C 33

English [h≈ḱd́bÁt 34

studies, learns (m/f) [çs◊nJk ,s¿nJk 35

cantor iÂz®j 36

synagogue [πxÒbµF-[hßC 37

needs (m/f) vœfh¬rµm/¢h¬rœm 38

prayer(s) [Jkh≈p̌{ ,vœkh≈p°{ 39

rabbi cƒr 40

gets up (m/f) v„nœe/oœe 41

sick (m/f) vœkJj/vπkJj 42

juice wh°n 43

praised, blessed ¢UrœC 44

Adonai 'v 45

amen i¿n„t 46

congratulations, good luck cJy kÂzÁn 47

evening cçrπg 48

wears (m/f) [πIπcJk/IßcJk 49

dress vœǩn≈G 50

clothes oh¬sÅdµC 51

guest(s) oh≈jårJt ,®j©rJt 52

car JyJt 53

next week tœC®v ®gUcœI®C 54

restaurant v∂sœgµx°n 55

forty oh≈gœCårÁt 56

poor (m) ĥbœg 57

to do [JG†g®k 58

it is possible rœIµp◊t 59

without h≈kµC 60

flour jÁnπe 61

so; so much ¢œF-kœF 62
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Shalom Ivrit 3 Word Cards: Master List
The following is a list of Word Cards included in Shalom Ivrit 3:



(he/she) liked, loved vœc†v„t/c®v„t 96

to where i„tµk 97

he/she, it (m/f) th≈v/tUv 98

homework, lessons oh¬rUgh≈I 99

to work sJc†g®k 100

games oh≈eœjµG°n 101

you (m pl) o◊{Át 102

(he/she) gave vÂb̌[Âb/iÁ[Âb 103

they (f) ißv 104

(they) sat UcµIÂh 105

(he/she) stood v∂šnœg/sÁnœg 106

(they) knew UgåsÂh 107

(he/she) ran vœm∂r/w∂r 108

(he/she) went up v„[µkœg/vœkœg 109

to run wUrœk 110

(he/she) lay down vœcµfœI/c®fœI 111

the ground wçr„tœv 112

(he/she) closed v∂ŕdœx/rıdœx 113

(he/she) went down v∂sårÂh/sƒrÂh 114

(he/she) wrote vœč[œF/cÁ[œF 115

(he/she/it) was lost v∂sµc„t/s®c„t 116

(he) used to speak rßCƒšn vÂhœv 117

always sh°n„{ 118

next to me h¬sÂh-k®g 119

dogs oh≈cœkµF 120

(he/she) spoke v∂rµC¬s/rßC¬s 121

with me h°{°t 122

(he/she) told v∂rµP≈x/rßP≈x 123

to write cJ{µf≈k 124

six (m) vœIh≈I 125

day(s) oh°nÂh ,oJh 126

ago, before, in front of hØbµp≈k 127

to buy [Jbµe≈k 128

lake oıd¯t 63

to fish dUsœk 64

to take [®j®eœk 65

bag eh°{ 66

when hÁ[„n 67

at ______ o’clock ______ vœgœIµC 68

helps (m/f) [çrÒzJg/rØzJg 69

we had Ubœk vÂhœv 70

eight (m) vÅbJnµI 71

(he/she) walked, went vœfµkœv/¢®kœv 72

we do not have Ubœk ih¿t 73

wait (m/f pl) [JF®ǰn/oh≈F®ǰn 74

to rest ®jUbœk 75

bear cJs 76

to speak rßCƒsµk 77

(he/she) ate vœkµf„t/k®f„t 78

come! (m/f) h°tJC/tJC 79

sells (m/f) [çrπfJn/rßfJn 80

to the house v„[Ôh®C®v 81

store [Ub†j 82

written cU[œF 83

to take out th≈mJvµk 84

word vœkh°n 85

takes out (m/f) v„th≈mJn/th≈mJn 86

neighbors ohˆbßfµI 87

I had h≈k vÂhœv 88

neighbor (m/f) vÂbßfµI/ißfœI 89

the best (m) vœcJy h≈f†v/cJy h≈f†v 90

yesterday kJň[◊t 91

(he/she) came v„tœC/tœC 92

(he/she) said v∂řn„t/rÁn„t 93

they have (m/f pl) iπvœk IØh/oπvœk IØh 94

(he/she) learned, studied v∂šnœk/sÁnœk 95
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hand(s) oÍhƒsÂh ,sÂh 162

trip(s) oh≈kUh≈y ,kUh≈y 163

travels (m/f) [®g®xJb/®gßxJb 164

(they) traveled UgµxÂb 165

streets [JcJjår 166

old (m/m pl) ohˆbœIÔh/iœIÂh 167

holy (f) vœIJsµe 168

Christians oh¬rµmJb 169

Muslims oh°nµkµxUn 170

the holy city IçsJe®v-rh≈g 171

the Holy Temple I∂sµe°n®v-[hßC 172

years ohˆbœI 173

wall rh≈e 174

the (Western) Wall k◊[JF®v 175

stones ohˆbœc̄t 176

to pray kßk®P̌[≈vµk 177

(I) gave h°{Á[Âb 178

to him Jk 179

hope vÂuµe°{ 180

places, spaces [JnJěn 181

to go on a trip kØh®yµk 182

Lake Kinneret [çrΩb≈F 183

it (f), she th≈v 184

desert rœCås°n 185

camel k„nÂd 186

sand kJj 187

sea oÂh 188

Red Sea oJs„t oÂh 189

capital v∂rh≈C 190

(he/she) asked vœk̄tœI/kÁtœI 129

to come tJcœk 130

either… or… …Jt …Jt 131

door [πkçs 132

(he) used to tell rßP®x̌n vÂhœv 133

(he) used to live rÅd vÂhœv 134

he had/she had vœk vÂhœv/Jk vÂhœv 135

field vçsœG 136

seeds ohˆbh≈gårıd 137

(he/she) got up v„nœe/oœe 138

(he/she) was happy vœǰnœG/jÁnœG 139

(they) thought UcµIœj 140

(he/she) put v„nœG/oœG 141

another, different rßjÁt 142

(he/she) ran away vœjårœC/jƒrœC 143

soup e∂r„n 144

you (m/f) ¢„[Jt/∞ˇ[Jt 145

(we) took Ubµj®eœk 146

airport vœpUǧ{-v©sµG 147

kitchen jœCµy°n 148

vegetables [Je∂rÔh 149

pepper kßPµk≈P 150

(he/she) remembered v∂rµfÂz/rœfÂz 151

(they) sang UrœI 152

(they) read Utårœe 153

(he/she) helped v∂rÔzœg/r̃zœg 154

(he/she) shouted vœe†gœm/e®gœm 155

(they) laughed Ue†jœm 156

to find tJm̌n≈k 157

finds (m/f) [tßmJn/tßmJn 158

(they) heard, listened UǧnœI 159

cat (f) vœkU[†j 160

(they) saw Ut∂r 161
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Time Management 
One of the most difficult things to do when planning a cur-

riculum is to decide exactly how to use the class time. The fol-

lowing charts are designed to help you decide how to allocate

the time available. Each class session should be divided into at

least four distinct components:

1. An opening activity to review previous material or to set

up the class session

2. Introduction of new material

3. Reinforcement of new material

4. A closing activity to summarize and reinforce the class

session’s content

While the above structure is recommended, the sequence in

the text of stories and reinforcement activities may dictate that

not all of these components are taught on a single day. 

The amount of time spent on each component should depend

on the overall amount of time available for Hebrew instruc-

tion and on what you wish to accomplish. Completing a

Lesson Plan Form (sample black-line master included on page

23) in advance of every class session will help you to manage

your time so that your goals can be met.

If You Meet Once a Week for Hebrew
Instruction…
If your school meets 1–11⁄2 hours per week for thirty weeks,

you should allow approximately three classroom sessions per

chapter. Keep in mind that some chapters will introduce

15–20 new words and phrases, while others will introduce

only a few. Therefore, some chapters will require more than

three classroom sessions, while other chapters may be covered

in two class sessions.

If You Meet Twice a Week for Hebrew
Instruction…
If your school meets 2–3 hours per week for thirty weeks, you

should allow 4–6 classroom sessions per chapter. Again, you

will need to take into consideration the number of milon

words introduced in each chapter and pace your class accord-

ingly.
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Opening Activities

• “Where We Are” 

• “Let’s Review”

• “Introducing the Lesson”

Reinforce previous learning;

create interest in new material

• Read “Where We Are” aloud.

• Review Chapter 2 vocabulary

by inviting students to illus-

trate select words. 

• Introduce new vocabulary

words related to the syna-

gogue. Have students predict

what the story in Chapter 3

will be about, based on these

words.

Introduction of New Material

• “Mastering the Milon” 

(p. 20–21)

• Chapter Story: Part A of

v„{≈F®C [Jt∂ř[≈vµk 
(pp. 20–21) 

Present core curriculum

materials 

• Teach the three words from the

milon on page 20, using the

techniques in this Teacher’s

Edition; then ask students to

complete the sentences in “Put

It Together” using these new

words.

• Teach the four words from the

milon on page 21, using the

techniques in this Teacher’s

Edition; then ask students to

choose the correct words to

complete the sentences in “Put

It Together.”

• Have students read 

"v„{≈F®C [Jt∂ř[≈vµk"
aloud. Ask “The Extra Mile”

questions after each page.

questions after each page.

20 min. 

40 min.

Sample Class Sessions (60 Minutes)

Chapter 3 of Shalom Ivrit 3 contains 21 new words. Although it will depend on the length of the sessions, you will probably need

three class sessions to teach this chapter. Here are sample outlines for these three sessions. Remember that detailed teaching

instructions for each chapter are included in this Teacher’s Edition.

Chapter 3, Textbook pages 20–21, Teacher’s Edition pages 45–47.

Activity Purpose Examples Time
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Introduction of New Material

• “Mastering the Milon” (pp.

22–23) 

Present core curriculum

materials

• Teach the three words from the

milon on page 22, using the

techniques in this Teacher’s

Edition; then draw illustrations

on the chalkboard and ask a

student to describe them in

“Put It Together.” 

• Review [Ufh°nµx as

described in “Captain

Grammar.”

• Teach the first five words from

the milon on page 23, using

the techniques in this Teacher’s

Edition; then have students act

out the sentences in “Put It

Together.” 

• Teach the last four words from

the milon on page 23, using

the techniques in this Teacher’s

Edition; then have students

create and act out sentences in

“Put It Together.”

Introduction of New Material

• Chapter Story: 

v∂rJ{®C [t©rJe vœkĥd
(pp. 22–23)

Present core curriculum

materials

• Have students read 

"v∂rJ{®C [t©rJe vœkĥd"
aloud. Ask “The Extra Mile”

questions after each page.

• Have students sing the song

cJy kÂzÁnU cJy i„nh≈x.

A Day In the Life Connect chapter story to person-

al experience and values

• Have students discuss ways to

feel more confident at their

upcoming bar and bat mitzvah

ceremonies.

20 min.

Activity Purpose Examples Time

Chapter 3, Textbook pages 22–23, Teacher’s Edition pages 48–50.

30 min.

10 min.
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Reinforcement

• Connections (p. 24)

• Play “Concentration”

Refine reading fluency and com-

prehension; reinforce new mate-

rial

• Have students review new

vocabulary by matching the

Hebrew to its English mean-

ing.

25 min.

Chapter 3, Textbook pages 24–27, Teacher’s Edition pages 50–53.

Reinforcement

• vœfh¬rµm Jt ¢h¬rœm (p. 25)

• …oh¬řnJt [h¬rµc≈gµC 
(p. 26)

Refine reading fluency and com-

prehension; reinforce new mate-

rial

• Have students complete the

written exercises on

vœfh¬rµm/¢h¬rœm.

• Have students check the

Hebrew sentence that means

the same as the English in

oh¬řnJt [h¬rµc≈gµC.

20 min.

Reinforcement

• “It’s That Verb!” (p. 27)

• Using the Photograph

Refine reading fluency and com-

prehension; reinforce new mate-

rial

• Have students identify the verb

that correctly completes each

sentence.

• Challenge students to write

new sentences based on sen-

tences in “It’s That Verb!”

15 min.

Activity Purpose Examples Time



Lesson Plan Form

Teacher’s Name __________________________________ Grade___________ Lesson Date(s) __________________

Text pages in Shalom Ivrit 3 to cover ______________________

Goals:

Review 

Introduce

Practice

Instructional Materials Needed

Planned Activities Time Estimate

Homework Assigned

Notes
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Dear Parent,

This year our class will continue to acquire an exciting new skill—reading and

understanding modern Hebrew.

Today your child received a new textbook called Shalom Ivrit 3—the third book in

a three-year series. With Shalom Ivrit 3, not only will your child continue to devel-

op and sharpen his or her Hebrew reading skills, he or she will also understand the

meaning of the words. And, of course, we will focus on modern language skills—

words and phrases that are used in Israel today. We hope that your child will both

experience the joy of discovery that comes with learning a new language and build

a strong connection to Israel and to the language of the Jewish people.

There are a number of ways you can participate in your child’s Hebrew learning,

even if you don’t know Hebrew yourself. Try to express your interest, praise your

child’s achievements, and motivate your child to learn. Perhaps each week, ask

him or her to share a few new words from that week’s Shalom Ivrit 3 lesson. 

Learning to understand Hebrew can be a very exciting experience. We hope you

will encourage your child and share the excitement!

L’shalom,
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